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The national policy on access to higher education is based primarily on two laws - Education
Law1 and Law On Institutions of Higher Education 2, as well as the procedure is regulated by the
Regulation of the Cabinet of Ministers: Regulation on Requirements, Criteria and Procedure of
Acceptance to Study Programmes3.
With recent history (after regaining the independence) of quite impressive numbers (both full
time and part time) of enrolled students in higher education in Latvia, there are less measures
conducted to ensure that different cohorts have access to the higher education. Even at the
moment Latvia is among the leading countries on student numbers per 1000 inhabitants in the
world.
Therefore the policy of monitoring the higher education sector has been more involved in
ensuring that the vast numbers of students do not endanger the overall quality of studies.
The national policy is more about supporting access of different cohorts to non-formal learning
activities. When observing the governmental measures of non-formal learning provisions, the
following specific target groups can be identified: young people, children, offenders, young
mothers, early school leavers, minorities, unemployed persons, disabled persons etc.
With specific governmental activities triggered by the economy crisis, such as e.g. decreasing
state budget funding having as a result a limited access to higher education, some measures
aimed at leveraging the negative impact (e.g. introduction and subsequent improvement of
student loan system) of this decision have been introduced as a consequence.
During economic slowdown changes supporting access of different cohorts to higher education
for such cohorts as lower socio-economic groups (which are favored upon cohort of successful
learners, when state scholarship is allocated) and unemployed persons (which are able to apply
for a voucher covering some sum of tuition fee) have been introduced.
However recently the higher education institutions are facing quite impressive drop in student
numbers due to demographic trends, thus within the last five years the student numbers have
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dropped by almost 30 000 (reaching the total number of enrolled students - 103 900 in academic
year 2010/2011)4. An outspoken downward trend is observable among the part time students.
Also other reasons such as more attractive and supportive study environment abroad (Latvian
government spends the least money per student in higher education in EU), recent emigration to
EU countries (according to preliminary Census 2011, 200 000 persons might have emigrated
during the last ten years) channels prospective students from Latvia to higher education
institutions abroad.
Therefore issues like the attraction of students and their access to the studies gain more and more
interest among the national policy makers. The export of education and consolidation of
resources in higher education are the buzz words and anticipated remedies. The foreign students
is one of the cohorts, whose access problems to higher education in Latvia is currently
researched upon The immigration laws and the regulation that the language of instruction at the
state higher education institutions is Latvianare mentionedas main barriers to access in this
cohort
But generally speaking each Latvian citizen and persons who have been issued a non-citizen
passport of the Republic of Latvia, as well as persons who have been issued permanent residence
permits, have the right to study in institutions ofhigher education and colleges, all they need is to
have a document attesting secondary education.
However, this is not as simple as it seems. &ŽƌĨƵůůͲƚŝŵĞĂŶĚƉĂƌƚͲƚŝŵĞďĂĐŚĞůŽƌĂŶĚƉƌŽĨĞƐƐŝŽŶĂů
ƐƚƵĚǇ ƉƌŽŐƌĂŵŵĞƐ ƚŚĞ ĂĚŵŝƐƐŝŽŶ ƌĞƋƵŝƌĞŵĞŶƚƐ͕ ŽŶĞ ŽĨ ǁŚŝĐŚ ŝƐ Ă ƉƌĞǀŝŽƵƐůǇ ĂĐƋƵŝƌĞĚ
ƐĞĐŽŶĚĂƌǇ ĞĚƵĐĂƚŝŽŶ͕ ƐƚƵĚĞŶƚƐ ŚĂǀĞ ƚŽ ďĞ ĂĚŵŝƚƚĞĚ ŝŶ ĂŶ ŽƉĞŶ ĂŶĚ ĞƋƵĂů ĐŽŵƉĞƚŝƚŝŽŶ ŽŶ ƚŚĞ
ďĂƐŝƐ ŽĨ ƚŚĞ ƌĞƐƵůƚƐ ŽĨ ƚŚĞ ĐĞŶƚƌĂůŝǌĞĚ ĞǆĂŵŝŶĂƚŝŽŶƐ͕ ǁŚŝĐŚ ĨŽƌŵ ƉĂƌƚ ŽĨ document attesting
secondary education͘
dŚĞ ĨŽůůŽǁŝŶŐ ĐŽŚŽƌƚƐ ŚĂǀĞ ĞǆĐĞƉƚŝŽŶ ƚŽ ƉƌŽǀŝĚĞ ƚŚĞ ƌĞƐƵůƚƐ ŽĨ ƚŚĞ ĐĞŶƚƌĂůŝǌĞĚ ĞǆĂŵŝŶĂƚŝŽŶƐ
ƵƉŽŶƐƵďŵŝƚƚŝŶŐĂƉƉůŝĐĂƚŝŽŶĨŽƌƐƚƵĚǇ͗ƉĞƌƐŽŶƐǁŚŽŚĂǀĞĂĐƋƵŝƌĞĚĂƐĞĐŽŶĚĂƌǇĞĚƵĐĂƚŝŽŶƵƉƚŽ
ϮϬϬϰ͕ ĂƐ ǁĞůů ĂƐ ƉĞƌƐŽŶƐ ǁŚŽ ŚĂǀĞ ĂĐƋƵŝƌĞĚ Ă ƐĞĐŽŶĚĂƌǇ ĞĚƵĐĂƚŝŽŶ ĂďƌŽĂĚ Žƌ ƉĞƌƐŽŶƐ ǁŝƚŚ
ƐƉĞĐŝĂůŶĞĞĚƐ͘
The Study on access to education of asylum seekers, refugees and persons with alternative
status in Latvia5 (Latvian Centre for Human Rights 2011) reveals that the numbers of these
target groups have been increasing in Latvia in recent years. Even though the 2010 Education
Law amendments have significantly broadened the target groups right to education, including
non-discrimination clause for all the groups, the study also uncovers several legal gaps. Persons
with alternative status must comply with the requirements provided by the Law On Institutions
of Higher Education. However the target groups are very often unable to show any documents of
evidence on previous education. It is planned to cover this gap through recent changes in
legislation - by creating a possibility to access the national qualifications framework in Latvia
through recognition of prior learning schemes.
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For citizens of the states of the European Union and their children who acquire an education in
Latvia the payment for the education shall be specified and covered according to the same
procedures as for Latvian citizens. Even though the state covers the tuition fee for some of the
study places, the language of instruction there is usually Latvian. This results into some
difficulties for students of European Union s background, who usually do not know Latvian
language at the necessary level to access the few study places funded by the state and very often
the tuition fee payment is the only option for them.
The third country nationals who have not been issued a permanent residence permit face more
strict rules when aiming to be admitted to Latvian institutions of higher education and colleges as
full-time students. The documents of prior educationhave to conform to the standards of Latvia,
they need to have a sufficient knowledge of the languages in which studies take place (prior to
the start of the studies) and pay the study fees (usually at a higher rate than Latvia s and EU
nationals);
Ŷ ŝŶƐƚŝƚƵƚŝŽŶ ŽĨ ŚŝŐŚĞƌ ĞĚƵĐĂƚŝŽŶ ŝŶ ĐŽŽƌĚŝŶĂƚŝŽŶ ǁŝƚŚ ƚŚĞ ŽƵŶĐŝů ŽĨ ,ŝŐŚĞƌ ĚƵĐĂƚŝŽŶ ŵĂǇ
ƐƉĞĐŝĨǇƚŚĞƉƌŽĐĞĚƵƌĞƐďǇǁŚŝĐŚƉĞƌƐŽŶƐƚŚĂƚŚĂǀĞŶŽƚĐŽŵƉůĞƚĞĚĐĞŶƚƌĂůŝǌĞĚĞǆĂŵŝŶĂƚŝŽŶƐĂƌĞ
ĂĚŵŝƚƚĞĚ ƚŽ ƐƵĐŚ ƐƚƵĚǇ ƉƌŽŐƌĂŵŵĞƐ͘ /Ŷ ĂŐƌĞĞŵĞŶƚ ǁŝƚŚ ƚŚĞ ŽƵŶĐŝů ŽĨ ,ŝŐŚĞƌ ĚƵĐĂƚŝŽŶ͕ ĂŶ
ŝŶƐƚŝƚƵƚŝŽŶ ŽĨ ŚŝŐŚĞƌ ĞĚƵĐĂƚŝŽŶ ŵĂǇ ĚĞƚĞƌŵŝŶĞ ƚŚĞ ĂĚĚŝƚŝŽŶĂů ƌĞƋƵŝƌĞŵĞŶƚƐ ƌĞŐĂƌĚŝŶŐ ƐƉĞĐŝĂů
ƉƌŝŽƌĞĚƵĐĂƚŝŽŶ͕ƉĂƌƚŝĐƵůĂƌƐƵŝƚĂďŝůŝƚǇĂŶĚƉƌĞƉĂƌĞĚŶĞƐƐŽƌĐŽŵƉůŝĂŶĐĞǁŝƚŚŽƚŚĞƌĐŽŶĚŝƚŝŽŶƐ͘


  

1. What is the institutional policy on access? To what extent does your institutional policy
align with national policy? How is information made available to the secondary sector?

dŚĞŝŶƐƚŝƚƵƚŝŽŶĂůƉŽůŝĐǇŽĨĂĚŵŝƐƐŝŽŶƌĞůŝĞƐŽŶEĂƚŝŽŶĂůƌĞŐƵůĂƚŝŽŶƐĂƐĨĂƌĂƐƚŚĞƌĞƋƵŝƌĞŵĞŶƚƐŽĨ
ƉƌĞůŝŵŝŶĂƌǇ ĞĚƵĐĂƚŝŽŶ Žƌ ŶŽŶͲĚŝƐĐƌŝŵŝŶĂƚŝŽŶ ŽĨ ƉĞŽƉůĞ ĨŽƌ ĞƚŚŶŝĐ ŽƌŝŐŝŶ͕ ƚŚĞ ŶĂƚŝǀĞ ůĂŶŐƵĂŐĞ͕
ŐĞŶĚĞƌ Žƌ ŽƚŚĞƌ ŝŶĚŝǀŝĚƵĂů ĐŚĂƌĂĐƚĞƌŝƐƚŝĐƐ ĂƌĞ ĐŽŶĐĞƌŶĞĚ͘ /Ŷ ŐĞŶĞƌĂů͕ ƚŚĞ ĂĚŵŝƐƐŝŽŶ ŝƐ ĚŽŶĞ ŽŶ
ƚŚĞďĂƐŝƐŽĨŐƌĂĚƵĂƚŝŽŶŵĂƌŬƐŽĨĐĞŶƚƌĂůŝǌĞĚĞǆĂŵƐŽƌʹǁŚĞƌĞƚŚĞƐĞĂƌĞŶŽƚƉƌĞƐĞŶƚʹŵĂƌŬƐŝŶ
^ĞĐŽŶĚĂƌǇ ĚƵĐĂƚŝŽŶ ĞƌƚŝĨŝĐĂƚĞ͘ ĂĐŚ ŝŶƐƚŝƚƵƚŝŽŶ ĐĂŶ ĚĞĨŝŶĞ ĂĚĚŝƚŝŽŶĂů ƌĞƋƵŝƌĞŵĞŶƚƐ Žƌ
ĂĚĚŝƚŝŽŶĂů ďŽŶƵƐĞƐ ƚŽ ĂĐĐŽƵŶƚ ĨŽƌ ĐůŽƐĞƌ ƌĞůĂƚŝŽŶ ƚŽ ƚŚĞ ĨŝĞůĚ ŽĨ ƐƚƵĚŝĞƐ ĐŚŽƐĞŶ ďǇ ƚŚĞ
ĂƉƉůŝĐĂŶƚ͘/ŶƐƚĂƚĞͲŽǁŶĞĚ,/ĨŽƌĞĂĐŚƐƚƵĚǇƉƌŽŐƌĂŵŵĞƚŚĞŶƵŵďĞƌŽĨďƵĚŐĞƚƉůĂĐĞƐŚĂƐďĞĞŶ
ĚĞĨŝŶĞĚ Ăƚ ƚŚĞ EĂƚŝŽŶĂů ůĞǀĞů͕ ĂŶĚ ŝŶ ĂĚĚŝƚŝŽŶ ƚŽ ƚŚĂƚ ĞĂĐŚ ŝŶƐƚŝƚƵƚŝŽŶ ĂůůŽǁƐ ĨŽƌ Ă ĐĞƌƚĂŝŶ
ŶƵŵďĞƌŽĨƐĞůĨͲƉĂǇŝŶŐƐƚƵĚĞŶƚƐ͕ƚĂŬŝŶŐŝŶƚŽĂĐĐŽƵŶƚƚŚĞĂǀĂŝůĂďůĞŝŶĨƌĂƐƚƌƵĐƚƵƌĞĂŶĚŽƚŚĞƌƐƚƵĚǇ
ƌĞƐŽƵƌĐĞƐ ;ƉƌŝǀĂƚĞ ŝŶƐƚŝƚƵƚŝŽŶƐ ƌĞůǇ ƐŽůĞůǇ ŽŶ ƉĂǇŝŶŐ ƐƚƵĚĞŶƚƐͿ͘ dŚĞ ŝŶĨŽƌŵĂƚŝŽŶ ŽŶ ƐƚƵĚǇ
ƉƌŽŐƌĂŵŵĞƐ ĂŶĚ ƌĞůĞǀĂŶƚ ŝŶĨŽƌŵĂƚŝŽŶ ŝƐ ƉƵďůŝƐŚĞĚ Ăƚ ŝŶƐƚŝƚƵƚŝŽŶĂů ǁĞď ƐŝƚĞƐ ĂŶĚ ĂĚǀĞƌƚŝƐĞĚ ŝŶ
ĐĞŶƚƌĂů ŶĞǁƐƉĂƉĞƌƐ Žƌ ĚŝƐƚƌŝďƵƚĞĚ ŝŶ ŐĞŶĞƌĂů ƉƵďůŝĐ ŝŶĨŽƌŵĂƚŝŽŶ ĞǀĞŶƚƐ͖ ƌĞŐŝŽŶĂů ĂŶĚ ŵŽƌĞ
ƐƉĞĐŝĂůŝǌĞĚ ,/ ĂůƐŽ ƵƐĞ ĚŝƌĞĐƚ ĐŽŶƚĂĐƚƐ ǁŝƚŚ ƚŚĞ ƉŽƚĞŶƚŝĂů ĂƉƉůŝĐĂŶƚƐ ƚŚƌŽƵŐŚ ƐƉĞĐŝĨŝĐ ĞǀĞŶƚƐ
ĂŶĚĂĐƚŝǀŝƚŝĞƐƐƵĐŚĂƐ͞ŽƉĞŶĚŽŽƌƐ͕͟ƐĐŚŽŽůǀŝƐŝƚƐ͕ƐŽĐŝĂůŶĞƚǁŽƌŬƐ͘




2. What data do you collect on offers/enrollments/non-completion/graduates? Within the
student profile of your institution, can you disaggregate this data to provide information on
different cohorts (e.g. mature learners, learners with disabilities, different ethnic groups)?


ůůƚŚĞĂƉƉůŝĐĂŶƚƐĨŝůůŝŶƚŚĞĨŽƌŵƐĐŽŶĐĞƌŶŝŶŐƚŚĞŝƌƉĞƌƐŽŶĂůĚĂƚĂ͕ƐƵĐŚĂƐƚŚĞďŝƌƚŚĚĂƚĞ͕ŐĞŶĚĞƌ͕
ƉĂƐƐƉŽƌƚĚĂƚĂ͕ŚŽŵĞĂĚĚƌĞƐƐ͕ĐŽŶƚĂĐƚĚĂƚĂ͕ŝŶƐƚŝƚƵƚŝŽŶǁŚĞƌĞƚŚĞƉƌĞǀŝŽƵƐĞĚƵĐĂƚŝŽŶŚĂƐďĞĞŶ
ĂĐƋƵŝƌĞĚ͕ĂŶĚƚŚĞůĂŶŐƵĂŐĞŽĨŝŶƐƚƌƵĐƚŝŽŶ͘^ŽŝŶƉƌŝŶĐŝƉůĞŝƚŝƐƉŽƐƐŝďůĞƚŽĐŽůůĞĐƚĚĂƚĂŽŶŵĂƚƵƌĞ
ůĞĂƌŶĞƌƐŽƌůĞĂƌŶĞƌƐǁŝƚŚĚŝƐĂďŝůŝƚŝĞƐĂĨƚĞƌƚŚĞĂĚŵŝƐƐŝŽŶŽƌĂƚŶŽŶͲĐŽŵƉůĞƚŝŽŶŽƌŐƌĂĚƵĂƚŝŽŶ͘
,ŽǁĞǀĞƌƚŚĞƌĞŝƐŶŽƉŽůŝĐǇŽŶƌĞŐƵůĂƌĂŶĂůǇƐŝƐŽĨƚŚĞƐĞĚĂƚĂŝŶŝŶƐƚŝƚƵƚŝŽŶƐ͘/ŶĨŽƌŵĂƚŝŽŶŽŶ
ďĞůŽŶŐŝŶŐƚŽƐƉĞĐŝĨŝĐĞƚŚŶŝĐŐƌŽƵƉƐŶŽƌŵĂůůǇŝƐŶŽƚĂŵŽŶŐƚŚĞĚĂƚĂƚŚĂƚĂƌĞĐŽůůĞĐƚĞĚ͘dŚĞ
ĞǆĐĞƉƚŝŽŶƐĂƌĞĚĂƚĂŽŶĨŽƌĞŝŐŶƐƚƵĚĞŶƚƐ;ĚŝĨĨĞƌĞŶƚĞƚŚŶŝĐŐƌŽƵƉƚŚĂŶƚŚĞŶĂƚŝǀĞƉŽƉƵůĂƚŝŽŶͿĂŶĚ
ŽŶƉĂƌƚƚŝŵĞƐƚƵĚĞŶƚƐ;ƵƐƵĂůůǇŵĂƚƵƌĞƐƚƵĚĞŶƚƐƚŚĂƚĂƌĞǁŽƌŬŝŶŐͿ͘

3. What is done to support the admission and progression of distinct cohorts of students?
How does this vary by academic programme? Distinct cohorts might include:
z

>ŽǁĞƌƐŽĐŝŽͲĞĐŽŶŽŵŝĐŐƌŽƵƉƐ

z

&ƌŽŵĞƚŚŶŝĐŵŝŶŽƌŝƚŝĞƐ

z

EŽŶͲŶĂƚŝǀĞůĂŶŐƵĂŐĞƐƉĞĂŬĞƌƐ

z

DĂƚƵƌĞƐƚƵĚĞŶƚƐ

z

^ƚƵĚĞŶƚƐǁŝƚŚĚŝƐĂďŝůŝƚŝĞƐ



Ɛ ŵĞŶƚŝŽŶĞĚ ĂďŽǀĞ͕ ƚŚĞƐĞ ĚĂƚĂ ĚŽ ŶŽƚ ŚĂǀĞ ĂŶ ŝŶĨůƵĞŶĐĞ ŽŶ ƚŚĞ ĂĚŵŝƐƐŝŽŶ ƉƌŽĐĞƐƐ͕ ǁŚŝĐŚ ŝƐ
ĐĂƌƌŝĞĚ ŽƵƚ ƐƚƌŝĐƚůǇ ŽŶ ƚŚĞ ďĂƐŝƐ ŽĨ ĂĐĂĚĞŵŝĐ ĂĐŚŝĞǀĞŵĞŶƚƐ͘ ĞƉĞŶĚŝŶŐ ŽŶ ƚŚĞ ,/ ƚŚĞƌĞ ĂƌĞ
ƐŽŵĞ ŵĞĂƐƵƌĞƐ ƚŽ ƐƵƉƉŽƌƚ ƐƚƵĚĞŶƚƐ ĨƌŽŵ ůŽǁĞƌ ƐŽĐŝŽͲĞĐŽŶŽŵŝĐ ŐƌŽƵƉƐ ĨŽƌ ƚŚĞ ĚŝƐƚƌŝďƵƚŝŽŶ ŽĨ
ƐĐŚŽůĂƌƐŚŝƉƐ ;ŝŶ ƐƚĂƚĞͲŽǁŶĞĚ ŝŶƐƚŝƚƵƚŝŽŶƐͿ Žƌ ŝŶ ƌĞĚƵĐƚŝŽŶ ŽĨ ƚƵŝƚŝŽŶ ĨĞĞƐ͘ dŚĞĂĐĂĚĞŵŝĐƌĞĐŽƌĚ͕
ŚŽǁĞǀĞƌ͕ ŝƐ ĂůǁĂǇƐ ƚŚĞ ĚĞĐŝƐŝǀĞ ĨĂĐƚŽƌ͘ EŽŶͲŶĂƚŝǀĞ ůĂŶŐƵĂŐĞ ƐƉĞĂŬĞƌƐ ƚŚĂƚ ĂƌĞ ƉĞƌŵĂŶĞŶƚ
ƌĞƐŝĚĞŶƚƐŽĨ>ĂƚǀŝĂƵƐƵĂůůǇĂƌĞĨƵůůǇŝŶƚĞŐƌĂƚĞĚŝŶƚŽƚŚĞƐŽĐŝĞƚǇĂŶĚĚŽŶŽƚŶĞĞĚƐƉĞĐŝĨŝĐƐƵƉƉŽƌƚ͘
&ŽƌĞŝŐŶ ƐƚƵĚĞŶƚƐ ĂƌĞ ƚƌĞĂƚĞĚ ĚŝĨĨĞƌĞŶƚůǇ ĂŶĚ ƚŚĞƌĞ ĂƌĞ ƐƉĞĐŝĨŝĐ ƐĞƌǀŝĐĞƐ ƉƌŽǀŝĚĞĚ ďǇ ƚŚĞ
ŝŶƐƚŝƚƵƚŝŽŶ ĂŶĚ ďǇ ƐƚƵĚĞŶƚ ƐĞůĨͲŐŽǀĞƌŶŵĞŶƚ ƚŽ ŚĞůƉ ƚŚĞŵ ďĞƚƚĞƌ ŝŶƚĞŐƌĂƚĞ ŝŶƚŽ ƚŚĞ ƐƚƵĚĞŶƚ
ƐŽĐŝĞƚǇ͘/ŶƐŵĂůůĞƌŝŶƐƚŝƚƵƚŝŽŶƐŵĂƚƵƌĞƐƚƵĚĞŶƚƐ;ǁŚŽĂƌĞĂůƐŽǁŽƌŬŝŶŐͿĐĂŶŐĞƚƐƵƉƉŽƌƚŝŶƚĞƌŵƐ
ŽĨ ƉůĂŶŶŝŶŐ ƚŚĞ ƐĐŚĞĚƵůĞ ŽĨ ůĞƐƐŽŶƐ ;ŽƌŐĂŶŝǌŝŶŐ ůĞƐƐŽŶƐ ĂĨƚĞƌ ŶŽƌŵĂů ŽĨĨŝĐĞ ŚŽƵƌƐͿ͘ /Ŷ ƐƉĞĐŝĨŝĐ
ƐƚƵĚǇ ĨŝĞůĚƐ ƚŚĂƚĂƌĞŵŽƌĞƉƌĂĐƚŝĐĞͲŽƌŝĞŶƚĞĚƚŚĞƌĞĂƌĞƐƉĞĐŝĂůĐŽŵƉƵƚĞƌƐǇƐƚĞŵƐŽƌƐƉĞĐŝĂůŝǌĞĚ
ĞƋƵŝƉŵĞŶƚƚŽĂĐĐŽƵŶƚĨŽƌŶĞĞĚƐŽĨƉĞƌƐŽŶƐǁŝƚŚĚŝƐĂďŝůŝƚŝĞƐ͘




4. How has the pattern of enrollments changed in the last decade (by academic
programme/cohort)? What are perceived to be the main drivers of change?
dŚĞƌĞŚĂǀĞďĞĞŶŶŽĚŝƐƚŝŶĐƚĐŚĂŶŐĞƐĨŽƌƉĂƚƚĞƌŶƐŽĨĞŶƌŽůůŵĞŶƚĚƵƌŝŶŐƚŚĞůĂƐƚĚĞĐĂĚĞ͕ĞǆĐĞƉƚ
ƚŚĂƚ ƚŚĞ ƉŽƉƵůĂƚŝŽŶ ŽĨ ĂƉƉůŝĐĂŶƚƐ ŚĂƐ ŐŽŶĞ ƚŚƌŽƵŐŚ Ă ŵĂǆŝŵƵŵ ϰ ǇĞĂƌƐ ĂŐŽ ĂŶĚ ƚŚƵƐ ĂůƐŽ ƚŚĞ
ƚŽƚĂů ŶƵŵďĞƌ ŽĨ ƐƚƵĚĞŶƚƐ͘ ^ŽŵĞǁŚĂƚ ƵŶĞǆƉĞĐƚĞĚůǇ͕ ƚŚĞ ĨŝŶĂŶĐŝĂů ĐƌŝƐŝƐ ŽĨ ƚŚĞ ůĂƐƚ ϯ ǇĞĂƌƐ ŚĂƐ
ŶŽƚ ƐŚŽǁŶ Ă ƉƌŽŶŽƵŶĐĞĚ ĞĨĨĞĐƚ ĞŝƚŚĞƌ͕ ĞǆĐĞƉƚ ƚŚĂƚ ƚŚĞ ŶƵŵďĞƌ ŽĨ ďƵĚŐĞƚ ƐƚƵĚĞŶƚƐ ŚĂƐ
ĚĞĐƌĞĂƐĞĚ ĚƵĞ ƚŽ ƌĞĚƵĐĞĚ ďƵĚŐĞƚ Ăƚ ƚŚĞ ďĞŐŝŶŶŝŶŐ ŽĨ ĐƌŝƐŝƐ͘ ƵƌŝŶŐ ƚŚĞ ůĂƐƚ ĚĞĐĂĚĞ ƚŚĞƌĞ ŝƐ Ă
ƉĞƌŵĂŶĞŶƚŝŶĐƌĞĂƐĞŽĨĨŽƌĞŝŐŶƐƚƵĚĞŶƚƐĚƵĞƚŽďĞƚƚĞƌŝŶĨŽƌŵĂƚŝŽŶƉŽůŝĐǇ;ƚŚŝƐĐŽŶĐĞƌŶƐďŽƚŚĨƵůů
ůĞŶŐƚŚƐƚƵĚŝĞƐĂŶĚĞǆĐŚĂŶŐĞƐƚƵĚĞŶƚƐͿ͘ƵƐŝŶĞƐƐĂĚŵŝŶŝƐƚƌĂƚŝŽŶŝƐƉĞƌŵĂŶĞŶƚůǇĂƚƚŚĞƚŽƉŽĨƚŚĞ
ůŝƐƚ ŽĨ ƉŽƉƵůĂƌŝƚǇ͕ ďƵƚ ƚŚĞƌĞ ŝƐ Ă ŶŽƚĂďůĞ ŝŶĐƌĞĂƐĞ ŽĨ ŝŶƚĞƌĞƐƚ ƚŽ ŶĂƚƵƌĂů ƐĐŝĞŶĐĞƐ ĂŶĚ ƚĞĐŚŶŝĐĂů
ĚŝƌĞĐƚŝŽŶƐ͘


5. Have any of these developments altered the approach to the way that your university
manages quality?


dŚĞ ƋƵĂůŝƚǇ ŵĂŶĂŐĞŵĞŶƚ ŝƐ ŐƌĂĚƵĂůůǇ ƉƌŽŐƌĞƐƐŝŶŐ͕ ďƵƚ ƚŚĂƚ ŝƐ ŶŽƚ ĚĞƉĞŶĚĂŶƚ ŽŶ ƚŚĞ ƉŝĐƚƵƌĞ ŽĨ
ĂĚŵŝƐƐŝŽŶ͘ dŚĞ ƋƵĂůŝƚǇ ŝƐƐƵĞƐ ĂƌĞ ŐĂŝŶŝŶŐ ƚŚĞ ŝŵƉŽƌƚĂŶĐĞ Ăƚ ƚŚĞ EĂƚŝŽŶĂů ůĞǀĞů ĂŶĚ ĂůƐŽ ƚŚĞ
ĂǁĂƌĞŶĞƐƐŽĨƐƚƵĚĞŶƚƐĂŶĚĞŵƉůŽǇĞƌƐƚŽǁĂƌĚƐƋƵĂůŝƚǇŝƐŝŵƉƌŽǀŝŶŐ͕ĂŶĚƚŚĂƚŝƐďĞŝŶŐƌĞĨůĞĐƚĞĚ
ŝŶƚŚĞďĞŚĂǀŝŽƌŽĨŝŶƐƚŝƚƵƚŝŽŶƐ͘


6. Where does responsibility lie for ensuring and monitoring access?
&ŽƌŵĂůůǇ ŝŶ ĞĂĐŚ ŝŶƐƚŝƚƵƚŝŽŶ ƚŚĞ ŽǀĞƌĂůů ƌĞƐƉŽŶƐŝďŝůŝƚǇ ĨŽƌ ĂĐĐĞƐƐ ůŝĞƐ ǁŝƚŚ ƚŚĞ ǀŝĐĞ ƌĞĐƚŽƌ ĨŽƌ
ĂĐĂĚĞŵŝĐ ŵĂƚƚĞƌƐ͘ ĞƉĞŶĚŝŶŐ ŽŶ ƚŚĞ ƐŝǌĞ ŽĨ ƵŶŝǀĞƌƐŝƚǇ ƚŚĞƌĞ ŝƐ ĂůƐŽ Ă ƐƉĞĐŝĨŝĐ ƐƚƌƵĐƚƵƌĂů ƵŶŝƚ
ĚĞĂůŝŶŐǁŝƚŚƚŚĞƚĞĐŚŶŝĐĂůŽƌŐĂŶŝǌĂƚŝŽŶŽĨƚŚĞĂĚŵŝƐƐŝŽŶƉƌŽĐĞƐƐĂŶĚͬŽƌĂŶĂĚŵŝŶŝƐƚƌĂƚŝǀĞďŽĚǇ
ƐƵĐŚ ĂƐ ƚŚĞ ĂĚŵŝƐƐŝŽŶ ĐŽŵŵŝƚƚĞĞ͘ dŽ ƐŽŵĞ ĞǆƚĞŶƚ Ăůů ƚŚĞ ƐƚĂĨĨ ŽĨ ĨĂĐƵůƚŝĞƐ Žƌ ĚĞƉĂƌƚŵĞŶƚƐ ŝƐ
ĂǁĂƌĞŽĨƚŚĞƉƌŽĐĞƐƐŽĨĂĚŵŝƐƐŝŽŶĂŶĚĨŽůůŽǁƚŚĞƌĞƐƵůƚƐ͘EŽƌŵĂůůǇƚŚĞĂĚŵŝƐƐŝŽŶŝƐŽƌŐĂŶŝǌĞĚ
ƚŚƌŽƵŐŚ ĂŶ ĂƵƚŽŵĂƚĞĚ ƐǇƐƚĞŵ ƚŚĂƚ ƉƌĂĐƚŝĐĂůůǇ ĞǆĐůƵĚĞƐ ƉĞƌƐŽŶĂů ŝŶĨůƵĞŶĐĞ ŽŶ ƚŚĞ ƐĞůĞĐƚŝŽŶ
ƉƌŽĐĞƐƐ ŝŶ ĂŶǇ ƵŶĂƵƚŚŽƌŝǌĞĚ ǁĂǇ͘ /Ŷ ĞĂĐŚ ŝŶƐƚŝƚƵƚŝŽŶ ƚŚĞƌĞ ŝƐ Ă ƐǇƐƚĞŵ ƚŽ ƐŽůǀĞ ƚŚĞ ĚŝƐƉƵƚĞƐ
;ŝŶĐůƵĚŝŶŐƚŚĞŽŶĞƐĐŽŶĐĞƌŶŝŶŐƚŚĞƐĞůĞĐƚŝŽŶƉƌŽĐĞƐƐͿ͘



7. Are there any problematic issues surrounding access and quality in your system?

KŶĞŽĨƚŚĞƉƌŽďůĞŵŝƐƐƵĞƐŝƐƚŚĞŚŝŐŚŶƵŵďĞƌŽĨƐĞůĨͲƉĂǇŝŶŐƐƚƵĚĞŶƚƐĂƚƚŚĞĨŝƌƐƚǇĞĂƌŽĨƐƚƵĚŝĞƐ
ŝŶ ƐŽŵĞ ƐƚƵĚǇ ƉƌŽŐƌĂŵŵĞƐ͘ ŽŵďŝŶĞĚ ǁŝƚŚ ƚŚĞ ƉƌŽƉŽƌƚŝŽŶ ŽĨ ĂƉƉůŝĐĂŶƚƐ ǁŝƚŚ ůŽǁ ŵĂƌŬƐ Ăƚ
ŐƌĂĚƵĂƚŝŽŶ ŽĨ ƚŚĞ ƐĞĐŽŶĚĂƌǇ ƐĐŚŽŽů ĂŶĚ ƐŽŵĞ ƉƌŽďůĞŵƐ ǁŝƚŚ ƋƵĂůŝƚǇ ŽĨ ƚĞĂĐŚŝŶŐ ŽĨ ͚ĚŝĨĨŝĐƵůƚ͛
ƐƵďũĞĐƚƐĂƚƐŽŵĞƐĐŚŽŽůƐ;ŶŽƚĂďůǇŝŶƌƵƌĂůĂƌĞĂƐͿ͕ƚŚĞĨŝƌƐƚƐƚƵĚǇǇĞĂƌĂƚƐŽŵĞƐƚƵĚǇƉƌŽŐƌĂŵŵĞƐ
ŝƐƉŽƉƵůĂƚĞĚďǇƐƚƵĚĞŶƚƐǁŝƚŚƌĂƚŚĞƌŝŶƐƵĨĨŝĐŝĞŶƚƉƌĞǀŝŽƵƐŬŶŽǁůĞĚŐĞ͘dŚŝƐŝƐƚŚĞŐĞŶĞƌĂůƐŝŐŶĂů
ĐŽŵŝŶŐĨƌŽŵƐĞǀĞƌĂů,/ĂŶĚĨƌŽŵůĞĐƚƵƌĞƌƐǁŽƌŬŝŶŐǁŝƚŚƚŚĞĨŝƌƐƚǇĞĂƌ͘/ƚƉƌĂĐƚŝĐĂůůǇĂůůĞǀŝĂƚĞƐ
ĂĨƚĞƌƚŚĞĨŝƌƐƚǇĞĂƌŽĨƐƚƵĚŝĞƐďĞĐĂƵƐĞƚŚĞƉƌŽŐƌĞƐƐŝŽŶƚŽƚŚĞƐĞĐŽŶĚǇĞĂƌŝƐƐƚƌŝĐƚůǇĐŽŶƚƌŽůůĞĚďǇ
ƚŚĞ ŐĞŶĞƌĂů ĂƵƚŽŵĂƚĞĚ ƐǇƐƚĞŵ͘ dŚĞ ŝƐƐƵĞ ƚŚĞƌĞĨŽƌĞ ŝƐ ƌĞƐƚƌŝĐƚĞĚ ƚŽ ůĞĐƚƵƌĞƌƐ ĂŶĚ ĂƐƐŝƐƚĂŶƚƐ
ǁŽƌŬŝŶŐǁŝƚŚƚŚĞĨŝƌƐƚǇĞĂƌƐƚƵĚĞŶƚƐ͕ĂŶĚŝƚŝƐďĞŝŶŐďĂůĂŶĐĞĚŽƵƚďǇƌĞŐƵůĂƚŝŶŐƚŚĞǁŽƌŬůŽĂĚƐŽ
ĂƐ ƚŽ ůĞĂǀĞ ƌŽŽŵ ĨŽƌ ŵŽƌĞ ŝŶĚŝǀŝĚƵĂů ĐŽŶƐƵůƚĂƚŝŽŶƐ ĂŶĚ ĞǆƚƌĂ ĐŽŶƚĂĐƚ ŚŽƵƌƐ͘ /Ŷ ƐŽŵĞ ƐƚƵĚǇ
ƉƌŽŐƌĂŵŵĞƐ ǁŚĞƌĞ ƚŚĞƌĞ ŝƐ ĂŶ ŝŶĨůƵǆ ŽĨ ĂƉƉůŝĐĂŶƚƐ ĨƌŽŵ ƚŚĞ ĚĞǀĞůŽƉŝŶŐ ĐŽƵŶƚƌŝĞƐ Ă ǀŝƐĂ
ƉƌŽďůĞŵŝƐŵĞŶƚŝŽŶĞĚ͕ĂŶĚƚŚŝƐŝƐŶŽƚĂŶĞĂƐǇƉƌŽďůĞŵƚŽďĞƐŽůǀĞĚďǇŝŶƐƚŝƚƵƚŝŽŶƐ;ŝƚŝƐŽŶĞŽĨ
ƚŚĞŝƐƐƵĞƐƚŚĂƚŝƐĂĐŽŶĐĞƌŶĂƚƚŚĞEĂƚŝŽŶĂůůĞǀĞůͿ͘


 

dŚĞƉŽůŝĐǇŽĨŵŽŶŝƚŽƌŝŶŐƚŚĞŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶƐĞĐƚŽƌŝŶ>ĂƚǀŝĂŝŶƚŚĞƌĞĐĞŶƚĚĞĐĂĚĞƐŚĂƐďĞĞŶ
ŵŽƌĞĨŽĐƵƐĞĚŽŶƚŚĞŵĂŝŶƚĂŝŶŝŶŐĂŶĚͬŽƌŝŶĐƌĞĂƐŝŶŐƚŚĞƋƵĂůŝƚǇŽĨƐƚƵĚŝĞƐ;ƚŽĐŚĂůůĞŶŐĞƚŚĞ
ĞĨĨĞĐƚƐŽĨŵĂƐƐŝĨŝĐĂƚŝŽŶŽĨŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶͿ͕ƌĂƚŚĞƌƚŚĂŶŽŶƉƌŽŵŽƚŝŶŐĂĐĐĞƐƐŽĨĚŝĨĨĞƌĞŶƚ
ĐŽŚŽƌƚƐƚŽƚŚĞŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶ͘

ƵƌŝŶŐĞĐŽŶŽŵŝĐƐůŽǁĚŽǁŶĐŚĂŶŐĞƐƐƵƉƉŽƌƚŝŶŐĂĐĐĞƐƐŽĨĚŝĨĨĞƌĞŶƚĐŽŚŽƌƚƐƚŽŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶ
ĨŽƌƐƵĐŚĐŽŚŽƌƚƐĂƐůŽǁĞƌƐŽĐŝŽͲĞĐŽŶŽŵŝĐŐƌŽƵƉƐĂŶĚƵŶĞŵƉůŽǇĞĚƉĞƌƐŽŶƐŚĂǀĞďĞĞŶ
ŝŶƚƌŽĚƵĐĞĚ͘

ƵĞƚŽƚŚĞůŝŵŝƚĞĚƉŽƐƐŝďŝůŝƚǇƚŽĞǆƉĂŶĚŝŶƚŚĞůŽĐĂůŵĂƌŬĞƚ͕ƚŚĞĞǆƉŽƌƚŽĨĞĚƵĐĂƚŝŽŶƐĞĞŵƐƚŽ
ďĞƚŚĞŽŶůǇƉŽƐƐŝďůĞƌĞŵĞĚǇƚŽƚŚĞĚƌŽƉƉŝŶŐŶƵŵďĞƌƐŽĨƐƚƵĚĞŶƚƉŽƉƵůĂƚŝŽŶŝŶƚĞƌƚŝĂƌǇ
ĞĚƵĐĂƚŝŽŶŝŶƚŚĞǇĞĂƌƐƚŽĐŽŵĞ͕ŝ͘Ğ͘ŝŶĐƌĞĂƐĞŽĨĨŽƌĞŝŐŶƐƚƵĚĞŶƚƐŝŶ>ĂƚǀŝĂŶ,/͘

Cohorts and barriers:

dŽƚŚĞĐŽŚŽƌƚŽĨĨŽƌĞŝŐŶƐƚƵĚĞŶƚƐƚŚĞŝŵŵŝŐƌĂƚŝŽŶůĂǁƐĂŶĚƚŚĞƌĞŐƵůĂƚŝŽŶƚŚĂƚƚŚĞůĂŶŐƵĂŐĞŽĨ
ŝŶƐƚƌƵĐƚŝŽŶĂƚƚŚĞƐƚĂƚĞŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶŝŶƐƚŝƚƵƚŝŽŶƐŝƐ>ĂƚǀŝĂŶŝƐƌĞŐĂƌĚĞĚĂƐƚŚĞŵĂŝŶďĂƌƌŝĞƌ͘
dŚĞƌĞĂƌĞƐƉĞĐŝĨŝĐƐĞƌǀŝĐĞƐƉƌŽǀŝĚĞĚďǇƚŚĞŝŶƐƚŝƚƵƚŝŽŶĂŶĚďǇƐƚƵĚĞŶƚƐĞůĨͲŐŽǀĞƌŶŵĞŶƚƚŽŚĞůƉ
ĨŽƌĞŝŐŶƐƚƵĚĞŶƚƐďĞƚƚĞƌŝŶƚĞŐƌĂƚĞŝŶƚŽƚŚĞƐƚƵĚĞŶƚƐŽĐŝĞƚǇ͘dŚĞŶŽŶͲŶĂƚŝǀĞůĂŶŐƵĂŐĞƐƉĞĂŬĞƌƐ
ĨƌŽŵƚŚŝƌĚǁŽƌůĚĐŽƵŶƚƌŝĞƐŚĂǀĞƚŽƉĂǇĂŶĞƐƐĞŶƚŝĂůůǇŚŝŐŚĞƌƚƵŝƚŝŽŶĨĞĞ͕ǁŚŝĐŚĐŽƵůĚďĞ
ƌĞŐĂƌĚĞĚĂƐďĂƌƌŝĞƌƚŽĂĐĐĞƐƐ͕ŚŽǁĞǀĞƌĂŝŵĞĚĂƚůĞƚƚŝŶŐŽŶůǇƚŚĞŵŽƐƚŵŽƚŝǀĂƚĞĚƚŽƐƚƵĚǇ

ƚŚƌŽƵŐŚ͘

/ŶŐĞŶĞƌĂůƐƚƵĚĞŶƚƐŽĨŚŝŐŚƉĞƌĨŽƌŵĂŶĐĞĐĂŶďĞĚĞĨŝŶĞĚĂƐĂĚŝƐƚŝŶĐƚŝǀĞĐŽŚŽƌƚǁŚŽƐĞĂĐĐĞƐƐŝƐ
ƉƌŽŵŽƚĞĚ͘

EŽŶͲŶĂƚŝǀĞůĂŶŐƵĂŐĞƐƉĞĂŬĞƌƐĂŶĚĞƚŚŶŝĐŵŝŶŽƌŝƚŝĞƐƚŚĂƚĂƌĞƉĞƌŵĂŶĞŶƚƌĞƐŝĚĞŶƚƐŽĨ>ĂƚǀŝĂ
ƵƐƵĂůůǇĂƌĞĨƵůůǇŝŶƚĞŐƌĂƚĞĚŝŶƚŽƚŚĞƐŽĐŝĞƚǇĂŶĚĚŽŶŽƚŶĞĞĚƐƉĞĐŝĨŝĐƐƵƉƉŽƌƚ͘

/ŶƐŵĂůůĞƌŝŶƐƚŝƚƵƚŝŽŶƐŵĂƚƵƌĞƐƚƵĚĞŶƚƐ;ǁŚŽĂƌĞƐŝŵƵůƚĂŶĞŽƵƐůǇǁŽƌŬŝŶŐͿĐĂŶŐĞƚƐƵƉƉŽƌƚŝŶ
ƚĞƌŵƐŽĨƉůĂŶŶŝŶŐƚŚĞƐĐŚĞĚƵůĞŽĨůĞƐƐŽŶƐ;ŽƌŐĂŶŝǌŝŶŐůĞƐƐŽŶƐĂĨƚĞƌŶŽƌŵĂůŽĨĨŝĐĞŚŽƵƌƐͿ͘

dŚĞŵĂŝŶƋƵĂůŝƚǇŝƐƐƵĞƐƵƌƌŽƵŶĚŝŶŐĂĐĐĞƐƐŝƐĐŽŶŶĞĐƚĞĚƚŽĂƉƌŽďůĞŵŽĨŶĂƚŝŽŶĂůƐǇƐƚĞŵŽĨ
ĞĚƵĐĂƚŝŽŶĂƚŝƚƐůŽǁĞƌůĞǀĞůƐ͘dŚĞŽƉƚŝŽŶƚŽĐŚŽŽƐĞƚŚĞƐƵďũĞĐƚƐƚŚĂƚƚŚĞƉƵƉŝůƐǁŽƵůĚůŝŬĞƚŽ
ĨŽůůŽǁŝŶĚĞƉƚŚĂƚƐĞĐŽŶĚĂƌǇƐĐŚŽŽůůĞǀĞů͕ĂŶĚƐŬŝƉƉŝŶŐĂƐĂƌĞƐƵůƚŽƚŚĞƌƐƵďũĞĐƚƐĨŽƌƚŚĞƐĂŬĞŽĨ
ƐƵďũĞĐƚƐƚĂƵŐŚƚŵŽƌĞŝŶƚĞŶƐŝǀĞůǇůĞĂĚƐƚŽƐĞǀĞƌĂůƉƌŽďůĞŵƐŽĨĂĐĐĞƐƐĂŶĚƋƵĂůŝƚǇŽĨƐƚƵĚŝĞƐĂƚ
ƚŚĞƚĞƌƚŝĂƌǇƐĞĐƚŽƌ͘

dŚĞƐǇƐƚĞŵŽĨĐĞŶƚƌĂůŝǌĞĚĞǆĂŵŝŶĂƚŝŽŶƐƌĞƋƵŝƌĞƐĂƌĂƚŚĞƌůĂƚĞƐƚĂƌƚŽĨƚŚĞĂĚŵŝƐƐŝŽŶƚŽƚŚĞ
ƐƚƵĚŝĞƐ͕ĚƵĞƚŽƚŚĞůŽŶŐƉƌŽĐĞƐƐŽĨĐŚĞĐŬŝŶŐƚŚĞŵĂŶǇƉƵƉŝůƐ͛ƚĞƐƚƐ͕ƌĞƐƵůƚŝŶŐŝŶĚĂŶŐĞƌƚŚĂƚƚŚĞ
ŵŽƐƚĞŶƚƌĞƉƌĞŶĞƵƌŝĂůƐƚƵĚĞŶƚƐǁŝůůĂůƌĞĂĚǇƌĞĐĞŝǀĞĂĐĐĞƉƚĂŶĐĞůĞƚƚĞƌĨƌŽŵŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶ
ŝŶƐƚŝƚƵƚŝŽŶƐĂďƌŽĂĚ͕ǁŚŝůĞƚŚĞŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶŝŶƐƚŝƚƵƚŝŽŶƐŝŶ>ĂƚǀŝĂŽŶůǇƐƚĂƌƚĂĐĐĞƉƚŝŶŐĂŶĚ
ĞǀĂůƵĂƚŝŶŐƚŚĞĂĚŵŝƐƐŝŽŶĚŽĐƵŵĞŶƚƐ͘dŚŝƐǁŽƌŬƐĂƐĂďĂƌƌŝĞƌƚŽ>ĂƚǀŝĂŶ,/Ɛ͕ƌĞĚƵĐŝŶŐƚŚĞŝƌ
ĐŽŵƉĞƚŝƚŝǀĞŶĞƐƐĐŽŵƉĂƌĞĚƚŽ,/ƐŝŶtĞƐƚĞƌŶƵƌŽƉĞŽƌh^

Recommendations (national)

ΎǁŽƌŬĂƚĂŶĂƚŝŽŶĂůůĞǀĞůŽŶŝŶĐƌĞĂƐŝŶŐƚŚĞƉƌĞƐƚŝŐĞŽĨƉƌŽŐƌĂŵƐƚŚĂƚĂƌĞůĞƐƐƉŽƉƵůĂƌĐŚŽŝĐĞŽĨ
ƐƚƵĚĞŶƚƐ;ďƵƚŶŽƚďǇƚƌǇŝŶŐƚŽĚĞĐƌĞĂƐĞƚŚĞƉƌĞƐƚŝŐĞŽĨƚŚĞƉŽƉƵůĂƌƉƌŽŐƌĂŵƐ͕Ğ͘Ő͘ƚŚĞƌĞĂƌĞƚŽŽ
ŵƵĐŚĞĐŽŶŽŵŝƐƚƐĨŽƌƚŚĞůĂďŽƵƌŵĂƌŬĞƚƚŽďĞĂďůĞƚŽĂĚŽƉƚͿ
ΎƌĞƐĞĂƌĐŚŽŶĞǆƉĞƌŝĞŶĐĞŽĨŽƚŚĞƌĐŽƵŶƚƌŝĞƐŽŶƚŚĞĚŝƐŵĂƚĐŚŽĨƐƚƵĚǇĨŝĞůĚĂŶĚůĂƚĞƌŽĐĐƵƉĂƚŝŽŶ
;ŵĂǇďĞŶŽƚƚŚĂƚďĂĚĂĨƚĞƌĂůůĂƐƉƌŽŵŽƚĞƐŝŶƚŚĞĨĂƐƚĐŚĂŶŐŝŶŐůĂďŽƵƌŵĂƌŬĞƚ;ƐŵĂůůĐŽƵŶƚƌǇͿ
ĂĚĂďƚĂďŝůŝƚǇĂŶĚĞŵƉůŽǇĂďŝůŝƚǇͿ
ΎǁŽƌŬĂƚĂŶĂƚŝŽŶĂůůĞǀĞůŽŶŝŶĐƌĞĂƐŝŶŐƚŚĞƉƌĞƐƚŝŐĞŽĨǀŽĐĂƚŝŽŶĂůĞĚƵĐĂƚŝŽŶ;ďƵƚŶŽƚďǇƚƌǇŝŶŐƚŽ
ĚĞĐƌĞĂƐĞƚŚĞƉƌĞƐƚŝŐĞŽĨƚŚĞŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶ͕ůŝŬĞΗƚŚĞƌĞĂƌĞƐŽŵĂŶǇƵŶĞŵƉůŽǇĞĚŐƌĂĚƵĂƚĞƐ
ŽĨŚŝŐŚĞƌĞĚƵĐĂƚŝŽŶΗ͕ǁŚĞŶŝŶĨĂĐƚƚŚĞƉĞƌĐĞŶƚĂŐĞŽĨƉĞƌƐŽŶƐƵŶĞŵƉůŽǇĞĚǁŝƚŚƚŚĞŚŝŐŚĞƌ
ĞĚƵĐĂƚŝŽŶŝƐƚŚĞƐŵĂůůĞƐƚĂĐƌŽƐƐƚŚĞŐƌŽƵƉƐͿ

Recommendations (EU)

ΎďĞƉƌĞƉĂƌĞĚĂŶĚŚĂǀĞŵĞĂƐƵƌĞƐŝŶŵŝŶĚƚŽĂĚĚƌĞƐƐƚŚĞŶĞŐĂƚŝǀĞĞĨĨĞĐƚƐŽĨƌĂŶŬŝŶŐƐďĞĐŽŵŝŶŐ

ƉŽƉƵůĂƌŝŶƚŚĞƐŽĐŝĞƚǇ͕Ğ͘Ő͘Ăůů,/ƐƚŚĂƚĂƌĞŶŽƚŽŶƚŚĞůĞĂŐƵĞƚĂďůĞƐĂƌĞŶŽƚǁŽƌƚŚŝŶǀĞƐƚŝŶŐŝŶ͕
ĞƚĐ͘



Annex

The Institutional Case studies in Latvia

  

    

LatvijasUniversitte (LU)  University of Latvia
According to student numbers  the largest higher education institution in Latvia, 21% of all
students study at the University of Latvia
Full time students: 14959
Part time students: 4641
Teaching staff: 861-elected
Staff in total: approx. 2026
Faculties: Faculty of Biology, Faculty of Computing, Faculty of Chemistry, Faculty of
Economics and Management, Faculty of Education, Psychology and Art, Faculty of Geography
and Earth Sciences, Faculty of History and Philosophy, Faculty of Humanities, Faculty of Law,
Faculty of Medicine, Faculty of Physics and Mathematics, Faculty of Social Sciences, Faculty of
Theology

RzeknesAugstskola (RA)  Rezekne Higher School
According to student numbers  8th largest among 19 public and 12th largest among all higher
education institutions of Latvia
Full time students: 1568
Part time students: 690
Teaching staff: 114-elected (41% with Doctoral degree, 53% with Masters degree, 6%
professionals)
Staff in total: approx. 2000
Faculties: Education and design, Humanities and legal sciences, Engineering, Economics

LatvijasJrasakadmija (LJA) Latvian Maritime academy
According to student numbers  among the 6 smallest public higher education institutions of
Latvia
Students: approx. 880

Staff in total: approx. 150
Departments: Maritime Transport Department, Marine Engineering Department

BiznesaAugstskolaTurba (BAT) School of Business Administration Turiba
According to student numbers  the largest among private higher education institutions of Latvia
Students: approx. 5800
Teaching staff: approx. 150
Staff in total: approx. 350
Faculties: Business Administration, Law, International Tourism, Public Relations

Table 1. Summary of Characteristics of the Analyzed Higher Education Institutions
Analyzed Higher
Education Institution

University of Latvia

Public

Private

Small

x

School of Business
Administration
TurƯba

x

Latvian Maritime
Academy

x

x

Rezekne Higher
School

x

x

Large

Situated
in the
Capital

Situated
regionally



Specialized
field of
studies

x

x

x

x

x

x

x

  
University of Latvia

Broad
field of
studies

x

x

x

1. What is the institutional policy on access? To what extent does your institutional policy
align with national policy? How is information made available to the secondary sector?

dŚĞƉŽůŝĐǇŝƐƉƌĂĐƚŝĐĞĚƚŚƌŽƵŐŚZĞŐƵůĂƚŝŽŶŽŶĂĚŵŝƐƐŝŽŶϲ͖ŝƚĐŽŶƚĂŝŶƐƚŚĞƐĂŵĞƌĞƋƵŝƌĞŵĞŶƚƐ
ĂŶĚƌĞƐƚƌŝĐƚŝŽŶƐĂƐĚĞĨŝŶĞĚďǇEĂƚŝŽŶĂůƉŽůŝĐǇ͘/ŶŐĞŶĞƌĂů͕ƚŚĞĂĚŵŝƐƐŝŽŶŝƐĚŽŶĞŽŶƚŚĞďĂƐŝƐŽĨ
ŐƌĂĚƵĂƚŝŽŶŵĂƌŬƐŽĨĐĞŶƚƌĂůŝǌĞĚĞǆĂŵƐŽƌʹǁŚĞƌĞƚŚĞƐĞĂƌĞŶŽƚƉƌĞƐĞŶƚʹŵĂƌŬƐŝŶ^ĞĐŽŶĚĂƌǇ
ĚƵĐĂƚŝŽŶĞƌƚŝĨŝĐĂƚĞ͘dŚĞůŝƐƚŽĨƐƵďũĞĐƚƐǁŚŽƐĞŵĂƌŬƐĂƌĞĂĐĐŽƵŶƚĞĚĨŽƌŝƐŵĂĚĞŽŶƚŚĞďĂƐŝƐ
ŽĨƉƌŽƉŽƐĂůƐĨƌŽŵĞĂĐŚĨĂĐƵůƚǇ͘dŚĞƌĞĂƌĞĐĞƌƚĂŝŶďŽŶƵƐĞƐĂĚĚĞĚƚŽĂƉƉůŝĐĂŶƚƐƚŚĂƚŚĂǀĞ
ƉĂƌƚŝĐŝƉĂƚĞĚŝŶĐŽŵƉĞƚŝƚŝŽŶƐ͕ĂŶĚƚŚĞƐĞĂƌĞĂůƐŽĚĞĨŝŶĞĚďǇƚŚĞĨĂĐƵůƚŝĞƐ͘&ŽƌĞĂĐŚƐƚƵĚǇ
ƉƌŽŐƌĂŵŵĞƚŚĞŶƵŵďĞƌŽĨďƵĚŐĞƚƉůĂĐĞƐŚĂƐďĞĞŶĚĞĨŝŶĞĚĂƚƚŚĞEĂƚŝŽŶĂůůĞǀĞů͕ĂŶĚŝŶ
ĂĚĚŝƚŝŽŶƚŽƚŚĂƚ͕h>ĂƵƚŚŽƌŝƚŝĞƐĚĞĨŝŶĞƚŚĞƉĞƌŵŝƐƐŝďůĞŶƵŵďĞƌŽĨƐĞůĨͲƉĂǇŝŶŐƐƚƵĚĞŶƚƐ;ŽŶƚŚĞ
ďĂƐŝƐŽĨƉƌŽƉŽƐĂůƐĨƌŽŵĨĂĐƵůƚŝĞƐƚĂŬŝŶŐŝŶƚŽĂĐĐŽƵŶƚƚŚĞĂǀĂŝůĂďůĞŝŶĨƌĂƐƚƌƵĐƚƵƌĞĂŶĚŽƚŚĞƌ
ƐƚƵĚǇƌĞƐŽƵƌĐĞƐͿ͘^Ž͕ĂůƚŚŽƵŐŚƚŚĞďƵĚŐĞƚƉůĂĐĞƐĂƌĞůŝŵŝƚĞĚ͕ƚŚĞĂĐĐĞƐƐŝƐĂǀĂŝůĂďůĞƚŽ
ƉƌĂĐƚŝĐĂůůǇĂůůƐƵĐĐĞƐƐĨƵůĂƉƉůŝĐĂŶƚƐ͘dŚĞŝŶĨŽƌŵĂƚŝŽŶŽŶƐƚƵĚǇƉƌŽŐƌĂŵŵĞƐĂŶĚƌĞůĞǀĂŶƚ
ŝŶĨŽƌŵĂƚŝŽŶŝƐƉƵďůŝƐŚĞĚĂƚƵŶŝǀĞƌƐŝƚǇǁĞďƐŝƚĞĂŶĚĂĚǀĞƌƚŝƐĞĚŝŶĐĞŶƚƌĂůŶĞǁƐƉĂƉĞƌƐ͘


2. What data do you collect on offers/enrollments/non-completion/graduates? Within the
student profile of your institution, can you disaggregate this data to provide information on
different cohorts (e.g. mature learners, learners with disabilities, different ethnic groups)?


ůůƚŚĞĂƉƉůŝĐĂŶƚƐĨŝůůŝŶƚŚĞĨŽƌŵƐĐŽŶĐĞƌŶŝŶŐƚŚĞŝƌƉĞƌƐŽŶĂůĚĂƚĂ͕ƐƵĐŚĂƐƚŚĞďŝƌƚŚĚĂƚĞ͕ŐĞŶĚĞƌ͕
ƉĂƐƐƉŽƌƚĚĂƚĂ͕ŚŽŵĞĂĚĚƌĞƐƐ͕ĐŽŶƚĂĐƚĚĂƚĂ͕ŝŶƐƚŝƚƵƚŝŽŶǁŚĞƌĞƚŚĞƉƌĞǀŝŽƵƐĞĚƵĐĂƚŝŽŶŚĂƐďĞĞŶ
ĂĐƋƵŝƌĞĚ͕ĂŶĚƚŚĞůĂŶŐƵĂŐĞŽĨŝŶƐƚƌƵĐƚŝŽŶ͕ďƵƚŶŽƚƚŚĞĞƚŚŶŝĐŐƌŽƵƉŽƌƐŽĐŝĂůƐƚĂƚƵƐŽƌĂŶǇŽƚŚĞƌ͖
ƚŚĞƌĞĂƌĞĨŝĞůĚƐƚŚĂƚĐĂŶďĞĐŚĞĐŬĞĚŝĨƚŚĞĂƉƉůŝĐĂŶƚŝƐĂŶŽƌƉŚĂŶŽƌĚŝƐĂďůĞĚƉĞƌƐŽŶϳ͘dŚĞƐĞ
ĚĂƚĂĂƌĞĐŽŶƐŝĚĞƌĞĚĂƚƚŚĞĂĚŵŝƐƐŝŽŶƐƚĂŐĞ͕ďƵƚƚŚĞǇĂƌĞĂŶĂůǇǌĞĚďǇƚŚĞ/ŶƐƚŝƚƵƚŝŽŶĂůƐƚƵĚĞŶƚ
ƐĞƌǀŝĐĞĂŶĚŝŶƉƌŝŶĐŝƉůĞƚŚĞǇĂƌĞĂǀĂŝůĂďůĞĨŽƌĂŶĂůǇƐŝƐĂƚƚŚĞEĂƚŝŽŶĂůůĞǀĞů͘
tŚĞŶƚŚĞƐĞůĞĐƚŝŽŶƉƌŽĐĞƐƐŚĂƐĐŽŵƉůĞƚĞĚ͕ƚŚĞĂƉƉůŝĐĂŶƚŝƐƌĞŐŝƐƚĞƌĞĚƚŽƐƚƵĚŝĞƐŽŶƚŚĞďĂƐŝƐŽĨ
ĂŶŽƚŚĞƌĨŽƌŵǁŝƚŚŵŽƌĞƉĞƌƐŽŶĂůĚĂƚĂĂŶĚǁŝƚŚƋƵĞƐƚŝŽŶƐĨŽƌŚŝƐĐŚŽŝĐĞƐĂŶĚŶĞĞĚƐĨŽƌĨƵƚƵƌĞ
;ƐƵĐŚĂƐʹǁŚĂƚĨŽƌĞŝŐŶůĂŶŐƵĂŐĞŚĞͬƐŚĞǁŝƐŚĞƐƚŽƐƚƵĚǇ͕ǁŚĂƚƐƉŽƌƚƐĂĐƚŝǀŝƚŝĞƐƚŽƉĂƌƚŝĐŝƉĂƚĞ͕
ĂŶĚǁŚĞƚŚĞƌŚĞͬƐŚĞŶĞĞĚƐĂĚŽƌŵŝƚŽƌǇƉůĂĐĞͿϴ

3. What is done to support the admission and progression of distinct cohorts of students? How
does this vary by academic programme? Distinct cohorts might include:
z >ŽǁĞƌƐŽĐŝŽͲĞĐŽŶŽŵŝĐŐƌŽƵƉƐ
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UzƼemanas noteikumi Latvijas augstskolƗs un koledƗs 2011
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Pieteikuma veidlapa vienotƗ uzƼemanƗ pamatstudiju programmƗs
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LatvijasUniveristƗte. ReƧistrƗcijas veidlapa pamatstudijƗm

z &ƌŽŵĞƚŚŶŝĐŵŝŶŽƌŝƚŝĞƐ
z EŽŶͲŶĂƚŝǀĞůĂŶŐƵĂŐĞƐƉĞĂŬĞƌƐ
z DĂƚƵƌĞƐƚƵĚĞŶƚƐ
z ^ƚƵĚĞŶƚƐǁŝƚŚĚŝƐĂďŝůŝƚŝĞƐ



Ɛ ŵĞŶƚŝŽŶĞĚ ĂďŽǀĞ͕ ƚŚĞƐĞ ĚĂƚĂ ĚŽ ŶŽƚ ŚĂǀĞ ĂŶ ŝŶĨůƵĞŶĐĞ ŽŶ ƚŚĞ ĂĚŵŝƐƐŝŽŶ ƉƌŽĐĞƐƐ͕ ǁŚŝĐŚ ŝƐ
ĐĂƌƌŝĞĚ ŽƵƚ ƐƚƌŝĐƚůǇ ŽŶ ƚŚĞ ďĂƐŝƐ ŽĨ ĂĐĂĚĞŵŝĐ ĂĐŚŝĞǀĞŵĞŶƚƐ͘ dŚĞƌĞ ŚĂǀĞ ďĞĞŶ ĂƚƚĞŵƉƚƐ ƚŽ ŐŝǀĞ
ƉƌĞĨĞƌĞŶĐĞ ƚŽ ƐƚƵĚĞŶƚƐ ĨƌŽŵ ůŽǁĞƌ ƐŽĐŝŽͲĞĐŽŶŽŵŝĐ ŐƌŽƵƉƐ ǁŚĞŶ ĚŝƐƚƌŝďƵƚŝŶŐ ƚŚĞ ƐƚŝƉĞŶĚƐ͕
ŚŽǁĞǀĞƌ ůĂƐƚ ǇĞĂƌ ƚŚŝƐ ŵĞĂƐƵƌĞ ŚĂƐ ďĞĞŶ ĚŝƐƉƵƚĞĚ ďǇ ƚŚĞ ƐƚƵĚĞŶƚ ƐĞůĨͲŐŽǀĞƌŶŵĞŶƚ ĂƐ ŶŽƚ
ĂƉƉƌŽƉƌŝĂƚĞ ĨŽƌ ƚŚĞ ƵŶŝǀĞƌƐŝƚǇ͘ ƚ ƉƌĞƐĞŶƚ ƚŚŝƐ ĐĂŶ ďĞ ƚĂŬĞŶ ŝŶƚŽ ĂĐĐŽƵŶƚ ŽŶůǇ ĨŽƌ ďŽƌĚĞƌůŝŶĞ
ĐĂƐĞƐǁŚĞƌĞƚǁŽŽƌŵŽƌĞƐƚƵĚĞŶƚƐŚĂǀĞƚŚĞƐĂŵĞĂĐĂĚĞŵŝĐƐĐŽƌĞ͕ďƵƚŽŶĞŽĨƚŚĞŵŝƐĂĚŝƐĂďůĞĚ
ƉĞƌƐŽŶŽƌĨƌŽŵƚŚĞůŽǁĞƌƐŽĐŝŽͲĞĐŽŶŽŵŝĐŐƌŽƵƉ͘



4. How has the pattern of enrollments changed in the last decade (by academic
programme/cohort)? What are perceived to be the main drivers of change?
dŚĞƌĞŚĂǀĞďĞĞŶŶŽĚŝƐƚŝŶĐƚĐŚĂŶŐĞƐĨŽƌƉĂƚƚĞƌŶƐŽĨĞŶƌŽůůŵĞŶƚĚƵƌŝŶŐƚŚĞůĂƐƚĚĞĐĂĚĞ͕ĞǆĐĞƉƚ
ƚŚĂƚƚŚĞƉŽƉƵůĂƚŝŽŶŽĨĂƉƉůŝĐĂŶƚƐŚĂƐŐŽŶĞƚŚƌŽƵŐŚ ĂŵĂǆŝŵƵŵϰǇĞĂƌƐĂŐŽ͕ĂŶĚƚŚƵƐĂůƐŽƚŚĞ
ƚŽƚĂů ŶƵŵďĞƌ ŽĨ ƐƚƵĚĞŶƚƐ͘ ^ŽŵĞǁŚĂƚ ƵŶĞǆƉĞĐƚĞĚůǇ͕ ƚŚĞ ĨŝŶĂŶĐŝĂů ĐƌŝƐŝƐ ŽĨ ƚŚĞ ůĂƐƚ ϯ ǇĞĂƌƐ ŚĂƐ
ŶŽƚ ƐŚŽǁŶ Ă ƉƌŽŶŽƵŶĐĞĚ ĞĨĨĞĐƚ ĞŝƚŚĞƌ͕ ĞǆĐĞƉƚ ƚŚĂƚ ƚŚĞ ŶƵŵďĞƌ ŽĨ ďƵĚŐĞƚ ƐƚƵĚĞŶƚƐ ŚĂƐ
ĚĞĐƌĞĂƐĞĚĚƵĞƚŽƌĞĚƵĐĞĚďƵĚŐĞƚĂƚƚŚĞďĞŐŝŶŶŝŶŐŽĨĐƌŝƐŝƐ͘ƐƚŚĞďƵĚŐĞƚƉůĂĐĞƐĂƌĞĂǁĂƌĚĞĚ
ŝŶďƵůŬ͕ǁŝƚŚŽƵƚƐƉĞĐŝĨŝĐĂƚŝŽŶďǇƐƚƵĚǇǇĞĂƌƐ͕ƚŚĞĂĚŵŝƐƐŝŽŶĨŝŐƵƌĞƐĂƌĞĨůƵĐƚƵĂƚŝŶŐŝŶĂĐĐŽƌĚĂŶĐĞ
ǁŝƚŚ ƚŚĞ ĚƌŽƉŽƵƚ Ăƚ ůĂƚĞƌ ƐƚƵĚǇ ǇĞĂƌƐ͘ ^ŽŵĞ ĐŚĂŶŐĞƐ ŚĂǀĞ ďĞĞŶ ŝŶƚƌŽĚƵĐĞĚ ŝŶ ŽƌĚĞƌ ƚŽ ďĞƚƚĞƌ
ƌĞŐƵůĂƚĞ ƚŚĞ ĨůŽǁƐ ŽĨ ĂƉƉůŝĐĂŶƚƐ͕ ĂŶĚ ŵĂŬĞ ƚŚĞ ĂĚŵŝƐƐŝŽŶ ƉƌŽĐĞƐƐ ŵŽƌĞ ƉƌĞĚŝĐƚĂďůĞ͕ ŶĂŵĞůǇ͕
ƐĞǀĞƌĂůƵŶŝǀĞƌƐŝƚŝĞƐ͕ŝŶĐůƵĚŝŶŐƚŚĞhŶŝǀĞƌƐŝƚǇŽĨ>ĂƚǀŝĂŚĂǀĞĂŐƌĞĞĚŽŶĂĐŽŵŵŽŶĂƉƉůŝĐĂƚŝŽŶ͕ŝŶ
ǁŚŝĐŚ ƚŚĞ ĂƉƉůŝĐĂŶƚ ŵĂƌŬƐ ŝŶ ĂŶ ŽƌĚĞƌ ŽĨ ŚŝƐͬŚĞƌ ƉƌĞĨĞƌĞŶĐĞ ƚŚĞ ŝŶƐƚŝƚƵƚŝŽŶƐ ĂŶĚ ƐƚƵĚǇ
ƉƌŽŐƌĂŵŵĞƐƚŽǁŚŝĐŚƚŽďĞĂĚŵŝƚƚĞĚ͕ĂŶĚĂůƐŽǁŚĞƚŚĞƌŽŶůǇƚŽĂďƵĚŐĞƚƉůĂĐĞŽƌĂůƐŽĂƐĂƐĞůĨͲ
ƉĂǇŝŶŐ ƐƚƵĚĞŶƚ͘ &Žƌ ƚŚĞ h> ƚŚŝƐ ŚĂƐ ƌĞƐƵůƚĞĚ ŝŶ ƌĞĚƵĐƚŝŽŶ ŽĨ ƚŚĞ ǁŽƌŬůŽĂĚ ǁŝƚŚŽƵƚ Ă ůŽƐƐ ŽĨ
ƋƵĂůŝƚǇ
ŽĨ
ĂƉƉůŝĐĂŶƚƐ͘

4. Have any of these developments altered the approach to the way that your university
manages quality?


dŚĞ ƋƵĂůŝƚǇ ŵĂŶĂŐĞŵĞŶƚ ŝƐ ŐƌĂĚƵĂůůǇ ƉƌŽŐƌĞƐƐŝŶŐ͕ ďƵƚ ƚŚĂƚ ŝƐ ŶŽƚ ĚĞƉĞŶĚĂŶƚ ŽŶ ƚŚĞ ƉŝĐƚƵƌĞ ŽĨ
ĂĚŵŝƐƐŝŽŶ



5. Where does responsibility lie for ensuring and monitoring access?
dŚĞ ĂĚŵŝƐƐŝŽŶ ŝƐ ĚŽŶĞ ƚŚƌŽƵŐŚ ĂŶ ĂƵƚŽŵĂƚĞĚ ƐǇƐƚĞŵ ƚŚĂƚ ƉƌĂĐƚŝĐĂůůǇ ĞǆĐůƵĚĞƐ ƉĞƌƐŽŶĂů
ŝŶĨůƵĞŶĐĞ ŽŶ ƚŚĞ ƐĞůĞĐƚŝŽŶ ƉƌŽĐĞƐƐ ŝŶ ĂŶǇ ƵŶĂƵƚŚŽƌŝǌĞĚ ǁĂǇ͘ dŚĞ ƐƚƵĚĞŶƚ ƐĞƌǀŝĐĞ ŝƐ ŵĂŶĂŐŝŶŐ
ƚŚĞ ĂĚŵŝƐƐŝŽŶ ƉƌŽĐĞƐƐ ĂƐƐŝƐƚĞĚ ďǇ ĨĂĐƵůƚǇƚĞĐŚŶŝĐĂůƐƚĂĨĨ͕ĂŶĚƚŚĞƌĞŝƐŶŽƉƌŽĐĞĚƵƌĞƚŚĂƚĐŽƵůĚ
ďĞ ĚĞŶŽƚĞĚ ĂƐ ƐƵƉĞƌǀŝƐŝŽŶ ďǇ ƐŽŵĞ ĐĞŶƚƌĂů ĂƵƚŚŽƌŝƚǇ͘ /Ŷ ƚŚĞ ĐĂƐĞ ŽĨ ĚŝƐƉƵƚĞƐ͕ Ă ŐĞŶĞƌĂů
ƉƌŽĐĞĚƵƌĞ ĐŽŵŵŽŶ ƚŽ ĂŶǇ ƉƌŽĐĞƐƐĞƐ ŝƐ ĂƉƉůŝĞĚ ǁŚĞƌĞ ƚŚĞ ĨŝƌƐƚ ŝŶƐƚĂŶĐĞ ŝƐ ƚŚĞ ĞĂŶ ŽĨ ƚŚĞ
&ĂĐƵůƚǇ͕ƚŚĞŶƚŚĞsŝĐĞͲƌĞĐƚŽƌ͕ƚŚĞŶƚŚĞƌďŝƚƌĂŐĞ͘


6. Are there any problematic issues surrounding access and quality in your system?

KŶĞŽĨƚŚĞƉƌŽďůĞŵŝƐƐƵĞƐŝƐƚŚĞŚŝŐŚŶƵŵďĞƌŽĨƐĞůĨͲƉĂǇŝŶŐƐƚƵĚĞŶƚƐĂƚƚŚĞĨŝƌƐƚǇĞĂƌŽĨƐƚƵĚŝĞƐ
ŝŶ ƐŽŵĞ ƐƚƵĚǇ ƉƌŽŐƌĂŵŵĞƐ͘ dŚĞ ŝŶƚĞƌǀŝĞǁƐ ƉĞƌĨŽƌŵĞĚ Ăƚ ƌĂŶĚŽŵ ǁŝƚŚ ƐĞǀĞƌĂů ůĞĐƚƵƌĞƌƐ
ǁŽƌŬŝŶŐǁŝƚŚƚŚĞĨŝƌƐƚǇĞĂƌƐƚƵĚĞŶƚƐĂŶĚǁŝƚŚƚŚĞĞĂŶŽĨŽŶĞĨĂĐƵůƚǇƐŚŽǁ͕ŚŽǁĞǀĞƌ͕ƚŚĂƚƚŚŝƐ
ĚŽĞƐ ŶŽƚ ŚĂǀĞ ĂŶ ŝŶĨůƵĞŶĐĞ ŽŶ ŐĞŶĞƌĂů ĂƉƉƌŽĂĐŚ ƚŽ ƋƵĂůŝƚǇ ŵĂŶĂŐĞŵĞŶƚ͕ ĂŶĚ ŝƚ ƉƌĂĐƚŝĐĂůůǇ
ĂůůĞǀŝĂƚĞƐ ĂĨƚĞƌ ƚŚĞ ĨŝƌƐƚ ǇĞĂƌ ŽĨ ƐƚƵĚŝĞƐ ďĞĐĂƵƐĞ ƚŚĞ ƉƌŽŐƌĞƐƐŝŽŶ ƚŽ ƚŚĞ ƐĞĐŽŶĚ ǇĞĂƌ ŝƐ ƐƚƌŝĐƚůǇ
ĐŽŶƚƌŽůůĞĚ ďǇ ƚŚĞ ŐĞŶĞƌĂů ĂƵƚŽŵĂƚĞĚ ƐǇƐƚĞŵ͘dŚĞŝƐƐƵĞƚŚĞƌĞĨŽƌĞŝƐƌĞƐƚƌŝĐƚĞĚ ƚŽůĞĐƚƵƌĞƌƐĂŶĚ
ĂƐƐŝƐƚĂŶƚƐ ǁŽƌŬŝŶŐ ǁŝƚŚ ƚŚĞ ĨŝƌƐƚ ǇĞĂƌ ƐƚƵĚĞŶƚƐ͕ ĂŶĚ ŝƚ ŝƐ ďĞŝŶŐ ďĂůĂŶĐĞĚ ŽƵƚ ďǇ ƌĞŐƵůĂƚŝŶŐ ƚŚĞ
ǁŽƌŬůŽĂĚƐŽĂƐƚŽůĞĂǀĞƌŽŽŵĨŽƌŵŽƌĞŝŶĚŝǀŝĚƵĂůĐŽŶƐƵůƚĂƚŝŽŶƐĂŶĚĞǆƚƌĂĐŽŶƚĂĐƚŚŽƵƌƐ͘

RzeknesAugstskola (RA)  Rezekne Higher School
1. What is the institutional policy on access? To what extent does your institutional policy
align with national policy? How is information made available to the secondary sector?
The institutional policy on access does not differ substantially from what the national policy on
access is. The institutional policy on access is based on respective national legal regulations 
laws and Regulation of the Cabinet of Ministers. There are internal enactment laws created to
serve the needs of the institution and serve basically the internal organisation matters.
According to the national policy on access the institutions of higher education and colleges have
to, up to the current 1 November, notify the Educational Content and Examination Centre and
have to publicize (also on the Internet homepage) the admission requirements of study programs
for the following academic year. Each year the Cabinet of Ministers has to determine the initial
time period for the registration and admission of entrants in the first year after the acquisition of
secondary education. An institution of higher education has not have the right to enter into
agreements related to studies with the potential entrants prior to the initial term of admission.
The following such rather strict policy is required since the potential entrants need to know in
advance the admission requirements for each study program. This will enable them better

preparing for the centralized examinations that are listed as prerequisite for the access and first of
all serve the needs of comparing the student performance prior to the study commencement. This
allows the comparison among the candidates and distribution of the state budget funded study
places in the first year of studies to the best students available.
With many of the students coming to study at the Rezekne Higher School from the local
neighborhood, the advertisement is mainly using regional news channels; however national
platforms are used as well. The Rezekne Higher School is participating in annual national
exhibition Skola, organizes open doors, is active in visiting schools and informing pupils
directly about policy on access and admission requirements.

2. What data do you collect on offers/enrollments/non-completion/graduates? Within
thestudent profile of your institution, can you disaggregate this data to provide information on
different cohorts (e.g. mature learners, learners with disabilities, different ethnic groups)?
The RA used to survey the potential entrants, however due to the unified online application
procedure this year (several higher education institutions have entered into agreement to have a
common online application procedure with the aim of offering a better service to the students)
the administration of RA decided not to survey the potential students.
The RA surveys the freshly enrolled students on reasons for choosing to study at the Rezekne
Higher School. Recent surveys show that the applicants come to RA based on recommendations
of friends that have studied at the RA. Also, lately, more and more applicants come to RA from
the region.
The RA does not collect any data on the minor part of drop-offs that are disappearing and not
to be contacted. However the majority of non-completers of the study program, that are
organized enough to come to the Student Office to interrupt the studies in the proper way are
surveyed on the reasons of non-completion. This is also the moment when alternative solutions
to the issues that have provoked the student to the intention of non-completion of the studies, are
offered by the employees of the higher education institution, if not already done before. Lately
the leading reasons for non-completion are the financial and family matters.
Even though it is possible to disaggregate the data to provide information on the mature students
as a cohort, this is (in a way at a national level) not done. Instead it is more usual to speak about
the part time students and full time students as two separate cohorts, where the main
characteristics of the part time students are their rather mature age and employment, run
simultaneous to studies.
Taking into account the rather small size of the higher education institution - there are not so
many students with disabilities at the RA, to disaggregate it as a separate cohort.
Of course the nationality is one of the bits of personal data that are required by the student to
state when registering for studies the first time. The Ministry of Education and Science requires
regularly informing about the number of foreign students per nationality enrolled at the higher
education institution. However there are not so many ethnic groups in Latvia (and they are
usually quite well integrated in the society of Latvia) and it could even be stated to be a national
practice  not to disaggregate the student body according to the ethnic background and not to
treat different ethnic groups in an individual way.

3. What is done to support the admission and progression of distinct cohorts of students? How
does this vary by academic programme? Distinct cohorts might include:
 Lower socio-economic groups
 From ethnic minorities
 Non-native language speakers
 Mature students
 Students with disabilities
In general students of high performance can be defined as a distinctive cohort (e.g. winners of
school Olympiads), since the admission procedure for them is easier and they get the tuition free
study placements.
The recent amendments in national legislation make the progression in studies more supportive
for lower socio-economic groups, providing them with preference when allocating the state grant
over students of high performance. Also the administration thinks of different ways to alleviate
the financial burden related to covering the tuition fee, offering e.g. a cheaper Master level
studies if the Bachelor has been successfully awarded at the RA already, cheaper studies for
members of the same family.
There are no special measures undertaken to support the admission and progression of ethnic
minorities and non-native language speakers (non Latvians) of Latvia, since such ethnic
minorities as Livs, Poles, Jews etc. are mostly already very well integrated and speak Latvian
perfectly. However the Student Council of RA is very actively taking care of integrating foreign
students by organizing different extramural events and activities for them.
To support the admission and progression of mature students - different study forms  such as
part time studies (lectures on weekends) are offered, this allows combining studies with
professional activities. Since the older the student gets, the more probable is that he will have a
job to attend during the day, the RA organizes the lectures for Master degree students in the
evening.
There are no organized measures undertaken to support the admission and progression of
students with disabilities. However the RA is discussing on individual basis with the disabled
person the possibility to support his/her admission and progression in studies at the RA, in cases
when such wish is expressed by a prospective candidate.

4. How has the pattern of enrollments changed in the last decade (by
academicprogramme/cohort)? What are perceived to be the main drivers of change?
In the last several years the student numbers are dropping due to both financial situation and
demographic changes. The business administration studies are still among the most popular
study programs.

5. Have any of these developments altered the approach to the way that your
universitymanages quality?
The RA regards the dropping student numbers as the possibility to make an audit of the teaching
staff, with the prospect to answer the challenge of letting the least competent lecturers go and the
most competent stay at the RA. The mass approach in student service is turning to a more
individualized one, allowing e.g. an individual approach when setting the tuition fee payment
scheme for a person.

6. Where does responsibility lie for ensuring and monitoring access?
The responsibility for ensuring and monitoring access lies with vice rector for study affairs, that
appoints the admission commission.

7. Are there any problematic issues surrounding access and quality in your system?
The main quality issue surrounding access is connected to a problem of national system of
education at its lower levels. The option to choose the subjects that the pupils would like to
follow in depth at secondary school level, and skipping as a result other subjects for the sake of
subjects taught more intensively leads to several problems of access and quality of studies at the
tertiary sector.
Very often the pupils tend to choose the easier human sciences over natural sciences. The
schools have to follow the choice made by the pupils, however sometimes the individual pupils
are forced to follow the subject that has been chosen by the majority of pupils or that can be
offered by the respective school (provided they have the teacher of the subject).
The option that promotes skipping certain subjects that are still important for the overall
development of the personality (e.g. physics or history) renders students that are often not only
lacking essential basic knowledge, but also student body that is quite unevenly prepared in
general knowledge, because is lacking the knowledge in many differing subjects.
Sometimes in the course of time the pupils have changed their mind and become interested for
studies that require the centralized examination results in the subjects they decided or were
forced to skip at the secondary school level.
Also the system of centralized examinations require a rather late start of the admission to the
studies, due to the long process of checking the many pupils tests, resulting in danger that the
most entrepreneurial students will already receive acceptance letter from higher education
institutions abroad, while the higher education institutions in Latvia only start accepting and
evaluating the admission documents.
Another access and quality issue is linked to the current system of funding the higher education
in Latvia. If the student has not performed well enough to gain a study place (whose tuition fee is
covered by the state) at a program that he is really motivated to attend, due to the rather high
tuition fees he/she may choose to study in another program, where the tuition free study places
are easier to access because of less popular study subject. This leads to less motivated students in
the program or even students that in their overall performance are doing worse than in the more
popular programs.

Therefore the rather hard to predict final selection of the program by the prospective student
makes it hard for the higher education institution to conduct preparatory courses. Also the
financial issue  the expenses of such preparatory courses should be covered by the prospective
students themselves, which is especially of the problem in Latgale (poor region in Latvia, with
high unemployment rate), where the RA is situated.
The RA addresses these issues by a more active involvement in secondary level of education,
participating in projects such as creating quality teaching material, organizing state level
Olympiads in school subjects, allowing pupils to benefit from the laboratories and equipment of
RA in project weeks, as well as offering programs aimed at improving the school teachers skills.


LatvijasJrasakadmija (LJA) Latvian Maritime academy
1. What is the institutional policy on access? To what extent does your institutional policy
align with national policy? How is information made available to the secondary sector?
The institutional policy on access is based on the national legal regulations. The internal
enactment laws define the admission requirements in details.
LJA organizes additionally entrance exams in maths and Latvian for students that have no results
in centralised examinations because they have finished secondary school before year 2004, or
that have been awarded certificate of secondary education abroad. Persons that have no mark for
physics in their secondary school certificate (e.g. had not chosen the subject at school) have to
pass the entrance exam in Physics.
The admission competition procedure is different for candidates having secondary general
education and secondary professional education (pupils having finished the Marine Schools).
The admission requirements of study programs have to be published annually, as stated by the
regulation of the Cabinet of Ministers.
The admission to part time studies, where all students pay tuition fee, requires that no mark in
secondary education certificate is less than 4-satisfactory, the centralized examinations are not
required to be passed, however the student has to prove professional experience in the field of
studies.
The admission to Master studies is alleviated for LJA graduates and employees, persons able to
certify paedogigic and research experience, professional experience in the field of studies.

2. What data do you collect on offers/enrollments/non-completion/graduates? Within
thestudent profile of your institution, can you disaggregate this data to provide information on
different cohorts (e.g. mature learners, learners with disabilities, different ethnic groups)?
Due to the rather small number of students  around 900 it is not regarded as very important to
disaggregate the data to provide information on the different cohorts, which would be
statistically small, even though it is possible. As cohorts of special interest for the sake of
maintaining an acceptable level of internal quality culture are regarded students that have
performed well at school, and international students. No special data on prospective students are
currently collected. The LJA keeps track of regional background of enrolled students, as this
helps planning the strategy of prospective student attraction measures.

3. What is done to support the admission and progression of distinct cohorts of students? How
does this vary by academic programme? Distinct cohorts might include:
 Lower socio-economic groups
 From ethnic minorities
 Non-native language speakers

 Mature students
 Students with disabilities
In general students of high performance can be defined as a distinctive cohort. LJA supports the
best three students by allocating the grants offered to them by the Association of Ship Owners of
Latvia for them.
The recent amendments in national legislation make the progression in studies more supportive
for lower socio-economic groups.
The study programs offered by the LJA are all related and all rather specific and there is no
outspoken difference for different cohorts to prefer one program over the other. Except maybe
the Port and Shipping Management, that has no study places, where the tuition fee would be
covered by the state. Therefore this program could be less attractive for students from lowersocio-economic groups. However the most motivated might apply for (national, not offered by
the LJA) student study loan to cover the study expenses.
There are no special measures undertaken to support the admission and progression of ethnic
minorities.
The studies for non-native language speakers from third world countries have to pay an
essentially higher tuition fee, which could be regarded as barrier to access, however aimed at
letting only the most motivated to study through.
To support the admission and progression of all students, especially the ones that are mature
and combine studies with the work, or students with disabilities, LJA offers also the possibility
to access and use for study purposes and hands-on experience the study equipment, e.g. 3D
simulator of ship engine room, online from anywhere in town.
There study informative system WinStudents-A ensures that both regular and students with
disabilities are able to monitor own performance, follow the study plans, submit documents and
get all essential information by through Internet. This is among measures that support their
admission and progression.

4. How has the pattern of enrollments changed in the last decade (by
academicprogramme/cohort)? What are perceived to be the main drivers of change?
In the last year the LJA experienced a 9% drop in first time admitted student numbers which is to
be regarded as still a rather moderate drop if compared to several other higher education
institutions in Latvia. The student numbers are dropping both due to financial situation and
demographic changes. There are less mature students and more students that could be defined as
coming from lower socio-economic groups (or experiencing currently some financial problems).
Therefore the programs where the tuition fee of some study places is covered by the state has
experienced minor, nevertheless some increase in interest within the last years. The number of
foreign students has slightly increased, however still has to be regarded as rather minuscule.

5. Have any of these developments altered the approach to the way that your
universitymanages quality?
The developments in the pattern of enrollments has not changed the approach to managing the
quality. In fact the number of bachelor students this and the last year is even at 40 % higher than
in years 2006, 2007 and 2008. However the LJA plans to increase the number of international
students, but it is part of the strategy of the higher education institution.

6. Where does responsibility lie for ensuring and monitoring access?
The responsibility for ensuring and monitoring access lies with vice rector and the admission
commission. Of course all units are involved to some extent in the process.

7. Are there any problematic issues surrounding access and quality in your system?
The secondary education system s feature that allows often still indecisive and immature pupils
to skip subjects should be abandoned. At least it became possible several years ago to introduce
math as subject that pupils obligatory have to pass and get result in centralized examination, next
to Latvian. That has improved and enlarged rather significantly the pool and quality of
prospective students.


BiznesaAugstskolaTurba (BAT) School of Business Administration Turiba
1. What is the institutional policy on access? To what extent does your institutional policy
align with national policy? How is information made available to the secondary sector?
The institutional policy on access does not differ substantially from what the national policy on
access is. However due to the fact, that BAT is a private higher education institution, it is more
free to instruct in foreign languages and therefore it is easier to attract international students as a
cohort.
The BAT participates in exhibitions both local and international, conducts school visits, next to
traditional distribution channels applies more innovative, social networks such as youtube,
twitter etc.

2. What data do you collect on offers/enrollments/non-completion/graduates? Within
thestudent profile of your institution, can you disaggregate this data to provide information on
different cohorts (e.g. mature learners, learners with disabilities, different ethnic groups)?
The students that would like to interrupt the studies have to submit a paper, where the reason for
doing so should be stated. The employees of the Study Information Centre are talking to these
students and try to solve the problems that the student faces. In case that the issue lies within the
competence of the higher education institution, the available individual solutions are offered. The
students that have financial issues are offered alternative, cheaper forms of study, e.g. e-studies
or studies at the Business Education Centre.
Even though it is possible to disaggregate the data to provide information on different cohorts,
actually only foreign students as a group are more closely inspected. However the data is
collected the same for all students, with no specific cohort in mind.

3. What is done to support the admission and progression of distinct cohorts of students? How
does this vary by academic programme? Distinct cohorts might include:
 Lower socio-economic groups
 From ethnic minorities
 Non-native language speakers
 Mature students
 Students with disabilities
There are 12 different programs through which the students may apply for a tuition fee reduction.
Already for two years a reasonable tuition fee discount (50%) is offered to students coming from
families where several family members are studying in BAT at the same time. 25% tuition fee
reduction is offered to the students of excellence, up to 40% tuition fee reduction can be
assigned to students that have promoted the popularity of BAT, up to 100% tuition fee reduction
can be assigned to students that are members of Basketball team supported by BAT, etc.

However none of the tuition fee reduction programs is aimed to attract students of the
abovementioned cohorts directly.
The Student Council of BAT is very actively helping the responsible employees of the higher
education institution in taking care of integrating international students in Latvia and in BAT by
organizing different activities.

4. How has the pattern of enrollments changed in the last decade (by
academicprogramme/cohort)? What are perceived to be the main drivers of change?
In the last several years the international student numbers have increased, partly due to
marketing activities. Among foreign students more and more are interested in Master degree
studies, but apropos the study programs  the tourism and entrepreneurship studies are still on
the top of the list for both prospective and enrolled students.

5. Have any of these developments altered the approach to the way that your
universitymanages quality?
The BAT has not undertaken special measures to alter the quality approach due to the changes in
student numbers. The quality of studies has always been on the agenda of the higher education
institution, irrespectively any external factors.

6. Where does responsibility lie for ensuring and monitoring access?
The responsibility for ensuring and monitoring access lies with every employee, but in general
with vice rector.

7. Are there any problematic issues surrounding access and quality in your system?
The evaluation of foreign students coming from third world countries sometimes can be
problematic due to the visa issues.



